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Abstract

A school leader takes an active and well-defined role in the process of co-
constructing the school curriculum. Given that school life is not solely influenced
by the official curriculum but the hidden curriculum as well, the question arises
as to what role the school leader plays when it comes to hidden curriculum. The
hidden curriculum is unwritten, more difficult to understand or notice, and has
a significant impact on school life because it strongly influences the educational
process and its participants.

In this paper, a qualitative method was applied, and a basic qualitative interpretive
research approach was chosen to conduct a multi-perspective analysis of the
elements of three pedagogical research approaches to the hidden curriculum to
determine the role of the school leader in the process of constructing the hidden
curriculum. The analysis indicates that the school leader takes an affirmative
role from the perspective of human science pedagogy, a subversive role from the
standpoint of emancipatory pedagogy, and a role that can be characterised as
dichotomous from the perspective of phenomenological pedagogy.

The results point to the complexity of the school leader’s role when the hidden
curriculum is concerned, depending on the leader’s point of view and their efforts
to tackle the influences of the hidden curriculum in a constructive or deconstructive
manner. The role that the leader decides to take on (consciously or unconsciously)
will determine students’ educational experience, the relationships between the
employees, as well as the leader’s own professional experience in the leading position.

Key words: emancipatory pedagogy; human science pedagogy; phenomenological
pedagogy; school leadership; social values.
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Introduction

Every school creates its curriculum, which draws on the national curriculum but
also indicates specific aims and strategies for school development, as well as the cross-
curricular subjects, extracurricular activities, projects, and prevention programmes to
be implemented over a school year (Primary and Secondary School Education Act,
2019). The school curriculum encompasses all planned events that make a certain
school distinctive and unique (Juri¢ 2007; Topolovéan, 2011). It supports and brings
to life the values accepted on the national level of the curriculum (Baranovi¢, 2015).
Creating a school curriculum is a legal obligation of every school, so the document
must be accessible to all, making it a public curriculum.

Parallel to this transparent curriculum, there is another type of curriculum in every
school - the so-called hidden curriculum. The hidden curriculum is most often
described as an instrument of school socialisation that represents “the standardisation
and norms of interpersonal relationships aimed at education participants in order to
establish a model situation for acquiring socially desirable interpersonal orientations,
and are often unnoticed by the target group” (Basi¢, 2000, p. 171).

Kentli (2009) explains that the hidden curriculum consists of all elements of school
socialisation that are not part of the official curriculum and are transmitted through the
daily routine, teaching content, and social relations. Simply put, the hidden curriculum
promotes the learning of attitudes, norms, beliefs, values, and assumptions, all of which
are often expressed in terms of rules, rituals, and regulations (Seddon, as cited in Marsh,
1994; Mlinarevi¢, 2016). In Durkheim’s Moral Education from 1925, it is argued that
school teaches much more than what is prescribed by the official curriculum, alluding
to a system of rules governing student behaviour (e.g. insisting on regular attendance,
punctuality, appropriate posture and attitude, doing homework, avoiding disturbing
behaviour in the classroom, et cetera). What students learn at school is determined
more by the hidden curriculum than the official one (Giroux, 1978). Consequently,
what is prescribed by the public curriculum will not determine the student as much, as
their education (and the formation of personality) will be influenced by the elements
of the hidden curriculum present in a particular school (Martin, 1983).

Since the hidden curriculum is an unwritten curriculum, it is more incomprehensible
and less noticeable; nevertheless, it has an overwhelming impact on school life because
it strongly influences the educational process and its participants, determining “the
way the school microworld breathes and lives” (Niksi¢ Rebihi¢ & Novosel, 2018, pp.
353). That type of curriculum is called hidden because, unlike the official curriculum,
it is not a written document of prescribed content, so its impact remains insufficiently
transparent and thus insufficiently researched (Peko et al., 2016). This is the reason
why this paper will question the role that the school leader can play in the process of
creating a hidden curriculum as one of the stakeholders in its co-construction, from
three distinctive scientific viewpoints.
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Co-constructors of the hidden curriculum at school

According to Basi¢ (2000), the hidden curriculum can only be analysed in relation to
the official curriculum. Other names of that curriculum (covert curriculum, unwritten
curriculum, latent curriculum, alternative curriculum, unregistered curriculum,
paracuriculum) suggest that it is the opposite of the official curriculum, also called the
published curriculum, written curriculum, formulated curriculum, explicit curriculum,
registered curriculum, formal curriculum or public curriculum. Taking into account
that the official school curriculum is created by the contribution of many stakeholders
(Sekuli¢ Majurec, 2007; Domovi¢, 2015; McWayne et al., 2020), the same can be said
for the hidden curriculum due to its dependence on the official curriculum.

The main participants in school life who contribute to the creation of the hidden
curriculum operate on multiple levels. Teachers, the school leader, and the local
community have a significant effect on the hidden curriculum of the school, its
formation, and the direction in which it develops. The teachers influence the hidden
curriculum through their daily interaction with students, the school leaders through
their decisions and the way they lead the staff, and the local community influences the
hidden curriculum indirectly, but permanently and persistently (Higgins et al., 2005).

At the highest level, the school is constantly immersed in the social context and
is influenced by factors outside the classroom that contribute to the construction
of the hidden curriculum: parents, media, local community, religious organisations,
and political events, i.e., society and general social circumstances (Mlinarevi¢, 2016).
Suppose certain social and political attitudes, class and gender roles, hierarchical
relations, values, and opinions supported by a certain group of people are implicitly
encouraged in society, believing that those are the roles children should learn. In that
case, the hidden curriculum of society will work in the direction determined by the
ruling elite. The hidden curriculum of a particular school can support precisely those
differences, social hierarchy, gender, racial or religious inequality, and long-standing social
relations as well as norms that are taken for granted as traditional, valid, accepted, and
correct. With an awareness of such negative elements of the social hidden curriculum,
teachers and the school leader can be the bearers of positive change (Apple, 2004).

At the lowest level, teachers are the most numerous employees of the school and are
directly involved in the education of students. The teacher’s behaviour, personality,
attitudes, manner of communication, emotional regulation, and personal upbringing
play a significant role in the hidden curriculum (Lepi¢nik Vodopivec, 2013). With their
attitude and reactions to local (classroom) or global (broader social) circumstances
and situations, their political attitudes, emphasising or neglecting some phenomena,
criticising or praising them, the teacher educates students and conveys their own set of
values, norms, attitudes, and opinions. As a member of a certain culture, religion, and
class, the teacher is the embodiment of certain values and norms and often unconsciously
transmits them to students in the educational process. Those values and norms determine
their behaviour, and precisely because they are not transmitted consciously, they have
a stronger impact than those deliberately transmitted (Susnjara, 2014). Such influence
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cannot be avoided because of the fact that the teacher is an active subject in the process
of education. Therefore, teachers need to be aware of the importance of their impact
on students and that they are “sending a message to students with every word and
movement” (Niksi¢ Rebihi¢ & Novosel, 2018, p. 358), thus influencing students and
creating a hidden curriculum.

Between those two types of curriculum constructors, a specific sphere of influence
of the school leader is found, as the school is an institution with an apparent vertical
hierarchy. Due to greater awareness of the impact of teachers on the hidden curriculum
and the focus of scientists on this phenomenon, there is not much research on the
relationship between the hidden curriculum and the school leader. However, few
studies highlight the significant contribution of the school leader in the process of co-
constructing the hidden curriculum and their impact on the overall school life through
the hidden curriculum. Our understanding of school leaders’ role is susceptible to
social circumstances and educational policies (Varga et al., 2016).

More precisely, in a recent study by Mulyani and Tanuatmodjo (2021) on the role of
the school leader in improving school quality through hidden curricula, it is detected
that most school problems arise from the expectations that are not formally written,
defined, and learned through the educational process. The role of the school leader
stems from the fact that the hidden curriculum is an informal, unwritten curriculum
that is deeply integrated into school life and plays a vital role in shaping the character
and personality of students, student behaviour, and the educational process itself,
thus encompassing all activities that are carried out in school. The hidden curriculum
runs through activities arising from the school’s mission, classroom lessons, and
extracurricular activities, but also through the style and manner of teaching and
school culture and climate. In that sense, the study suggests that the school leader
can influence the development of the hidden curriculum by changing students’
habits, involving students in decision-making, encouraging teacher motivation, and
creating a positive school atmosphere. The key to a leader’s success in achieving this
development is related to their features reflected in their integrity and leadership
skills, as well as organisational and social competencies. Also, the deciding factors of
the hidden curriculum’s positive development include the authority that the school
leader has in the school, the teachers’ role in overseeing the implementation of the
hidden curriculum, parental support, and school autonomy. Thus, by thoughtfully
running the school, the school leader can influence the hidden curriculum so that it
contributes to the quality of education and the school’s uniqueness.

Moreover, it is reported that the school leader’s influence on the hidden curriculum is
not just one of many but a crucial influence on the development of the school. Namely,
a study by Ponyatovska (2011) researched the impact of hidden curriculum on student
achievement from the school leader’s perspective. It emphasises that the school mission
and vision depend mainly on the school leader. The reason for this lies in the fact that
the school leader’s task is to secure the environment that allows both students and
teachers to achieve their mission, school goals, and positive development. The study
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showed that teachers have a significant influence on school development and student
achievement through the hidden curriculum with their daily and constant interaction
with students. However, school leaders’ influence is even more significant - frequently
indirect and channelled through the hidden curriculum. The school leader plays an
essential role in creating a school culture and material resources, classroom equipment
and security, as well as tidiness of the facilities used by students. In addition, they
have a significant impact on communication between all stakeholders in the school.
Furthermore, the interpersonal relations between employees will largely depend on their
leadership. Also, it is important how the school leader supports teachers in resolving
conflicts and solving problems. Of course, school leaders’ positive behaviour towards
teachers and students creates a stimulating school culture that enables a high-quality
educational process. Those are all elements of a hidden curriculum and have a major
impact on students ’progress in school.

In other words, the school leader affects the construction of a hidden curriculum
while making decisions regarding teaching and learning, scheduling, organising school
life, providing materials and resources for certain activities, supporting certain projects,
investing in school equipment, encouraging (or preventing) in-service teacher training,
celebrating certain holidays, festivities or social phenomena. By encouraging certain
student (and teacher) activities and neglecting others, the school leader affects the
formation of a hidden curriculum. Furthermore, the way of verbal and non-verbal
communication with the staff, students, and parents, dealing with the breaking of the
rules, reacting to conflicts, and handling conflict situations — all represent the overall
way of leading the school, and they set the tone for the school’s hidden curriculum.

To put it concisely, by encouraging or discouraging teachers’ certain behaviours,
opinions, values, and attitudes, not accepting or tolerating teachers’ unacceptable
behaviour towards students and parents, and correcting or ignoring their negative
influences on students, the school leader affects the hidden curriculum (Pavici¢
Vukicevi¢, 2013). Due to the described influence of the school leader on the hidden
curriculum, this paper intends to explore how the school leader uses their influence
and what roles they take on.

Research methodology

In order to identify the specific role of the school leader as the person with the greatest
legitimate power in the school in the process of creating a hidden school curriculum,
and while respecting the multi-perspective nature of pedagogy as a science, the aim
was to answer the following three main research questions:

1 What is the role of the school leader in the hidden curriculum from the perspective
of human science pedagogy?

2 What is the role of the school leader in the hidden curriculum from the perspective
of emancipatory pedagogy?

3 What is the role of the school leader in the hidden curriculum from the perspective
of phenomenological pedagogy?
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To find answers to these questions, a qualitative method was applied, and a basic
qualitative interpretive research approach was chosen (Merriam, 2009; Szilas, 2017) in
the process of the multi-perspective analysis (Creswell & Creswell, 2018; Andreini et
al.,2018).It is characteristic of the multi-perspective analysis that it yields an in-depth
understanding of rather complex phenomena while considering distinctive viewpoints.

In this research, the multi-perspective analysis aims to analyse the elements of
a particular pedagogical research approach to the hidden curriculum in order to
determine the role that the school leader plays in the process of its construction or
deconstruction.

Specifically, the procedure included the following steps:

o choosing pedagogical perspectives relevant to the research topic

o selecting the main features of a particular perspective in the socio-historical
context

o determining the relationship of a particular perspective towards the social values
represented in the hidden curriculum

o describing the role of the school leader that arises from this, taking into account
the phenomenon of hidden curriculum from a particular perspective

The main criterion for categorising the role of the school leader is their attitude
towards the hidden curriculum, which exists alongside the official curriculum in the
school.

Results of the school leader role analysis from three
pedagogical perspectives

The role of the school leader at the meeting point of the two types of curricula will
be determined by the relationship between the official and the hidden curriculum,
which may vary. For instance, the hidden curriculum can support the values of the
official curriculum, which means that both curricula share the same goals and go in
the same direction, with the hidden curriculum increasing the effectiveness of the
official curriculum. Contrary to that, it can happen that the values promoted by the
hidden curriculum are in conflict with the values represented in the official curriculum,
so they have different goals and are opposed to each other, i.e. they go in opposite
directions. In the case of such a relationship between curricula, the impact of the hidden
curriculum overpowers the impact of the official curriculum. Recent research warns
that it is wrong to take into account only one hidden curriculum but that there are
many hidden curricula that, in their own way, affect the official curriculum (Atherton,
2021). The impact of multiple hidden curricula on educational outcomes cannot be
entirely determined, analysed, and modified. They do not necessarily have negative
educational consequences because “the hidden educational influences are valued as
equal contributors to students’ development, when appearing in the open-structured
curriculum” (Previ$i¢, 2007, p. 26). There are three roles of school leaders that correspond

678



Croatian Journal of Education, Vol.25; No.2/2023, pages: 673-700

to those types of relationships between the official and hidden curriculum/curricula
described below. The roles are based on three theoretical approaches within pedagogy,
and their opposing features precisely emphasise differences in interpretations of the
role of the school leader.

The perspective of human science pedagogy: the affirmative role
of school leader

Most influential from the 1920s to the 1960s (Konig & Zedler, 2001), but also
detected among contemporary scholars (e.g. Friesen & Osguthorpe, 2018), human
science pedagogy represents a historical and developmental approach that explores the
links between school and society. The emphasis is on the social functions attributed
to school: cultural-reproductive, pedagogical, humane, and socialisation function.
Describing Dilthey’s position as one of the pioneers of this approach, Tillmann (1994)
defines a school as a structure that emerges within Western history in the process of
division of labour in society since young people no longer acquire competencies for life
exclusively in the family circle. From this approach, the fact that education is seen as a
function of society (and no longer limited to the family) and the assumption that the
state has responsibility for education is considered to be a civilisational step forward.

This approach detects the unequal relationship between students and teachers but
does not have a problem with it. Instead, it builds the possibility of education precisely
on the asymmetry of this relationship (Turk, 2014). “The basis of upbringing is the
passionate attitude of a mature man towards a man-in-becoming and for himself, in
order to come to his life and his form” (Nohl, as cited in Gudjons, 1994, p. 31). The
importance of pedagogical love (Maitta & Uusiautti, 2012; Smith-Campbell, 2018),
pedagogical tact (van Manen, 1991; Juki¢, 2010), and pedagogical attitude (Biesta, 2004;
Bingham & Sidorkin, 2004) for achieving educational well-being is recognised. School
education is focused on two tasks: “developing and discovering a unique, individual
and precious spiritual life and preserving and enhancing the strength of society in its
various organs” (Dilthey as cited in Tillmann, 1994, p. 34).

Considering that, a parallel can be drawn with structural-functional theory within
sociology (Durkheim, 1961; Dreeben, 2002), which starts from the assumption of the
existence of social consensus that maintains the stability of the structure, thanks to
school functions. The function of the school is defined through the prism of preserving
the interests of the wider community, and the task of the school is to prepare young
people for the job role and ensure selection based on individual competencies so that
the most capable take on the most responsible roles in society. In that sense, there is a
social consensus on the value system, meaning that the values promoted by the hidden
curriculum are desirable, both for society and the individual, because they provide the
stability necessary for the survival of society. In other words, the hidden curriculum
is understood as an upgrade to the official curriculum.

By observing the role of the school leader in the co-construction of the hidden
curriculum from the perspective of human science pedagogy, it can be noticed that
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it is affirmative. The school leader promotes the values represented by the hidden
curriculum, which supports the official curriculum. Jackson (1968), who first used
the term hidden curriculum in his book Life in Classrooms, believes that learning
and adopting the values of the hidden curriculum involves certain skills that are in
line with social norms: wait patiently, refrain from doing what one wants to do, try,
complete a task, be busy with something, cooperate, show agreement with the teacher
and peers, be neat and punctual, and behave politely. In addition to acquiring skills that
are in line with social norms, the goal of the hidden curriculum is to promote certain
values. As described by Basi¢ (2000), social interactions in the classroom suggest that
the values promoted are exclusively the values of the consumer society. For example,
there is a strict hierarchy and division of labour between teachers and students in the
classroom. The teacher has a central role, even when the lesson is student-oriented.
The teacher organises and controls the teaching events. They are the ones who can
determine what will be done in the classroom, as well as whether the students are
doing it properly or not. In addition, they determine which student behaviours will
be characterised as socially acceptable behaviours. On the other hand, the school
leader is hierarchically placed above the teacher, and their relationship is also the
relationship between subordinate and superior. Another feature of the consumer
society represented in the school is conformism, which is manifested in the uncritical
adoption of social value orientations. Adherence to written and unwritten rules, which
are unquestionable and difficult to change, is rewarded. The school leader strives to
preserve the status quo because they equate it with their own professional success.
Thirdly, relationships among students show a high degree of competition by comparing
themselves according to different criteria (e.g. grades or popularity) while at the same
time trying to diminish collaborative, humane relationships based on solidarity. A
similar pattern can be observed among employees. After all, obedience (which leads to
resignation) is valued more than critical thinking and individual initiative. Therefore,
the school leader uses their influence on the construction of the hidden curriculum
to affirm existing values and maintain the status quo.

Those goals (learning certain norms, skills, and values) are justified by the interpretation
that social relations in school reflect social relations in the workplace, so the hidden
curriculum is actually in the service of student socialisation and preparation for
circumstances in the world of work. LeCompte (1978) states that students in school
become accustomed to the relationship between subordinate and superior, hierarchy,
listening to orders, respecting authority, performing tasks on time, a system of rewards
and punishments, constant evaluation, and acceptance of their place in such an
environment. All of this, already in school, simulates the relationships and circumstances
that exist in the professional world. In addition, students recognise that those who
perform their tasks unsuccessfully or not on time, do not act in accordance with rules
and norms, do not respect authority, will not succeed in the educational system, and
cannot expect future success in employment. In that way, the hidden curriculum shapes
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the students so that after finishing school, they would be integrated and know their
place in the social and work hierarchy. The role of the school leader in constructing
the hidden curriculum is manifested in supporting the features just described (and
not those that society considers unacceptable) because it thus meets the social criteria
of a successful school leader of an educational institution.

The perspective of emancipatory pedagogy: the subversive role
of school leader

In contrast, societal theorists who critically analyse the function of the school (e.g.
Giroux, 1988; Bowles & Gintis, 2002; Apple, 2004) note that there is no consensus in
society as to what the generally accepted values are, that there is, therefore, constant
conflict. The values of those who have power in society and those who do not have it are
constantly opposed. They see the school as an institution serving the privileged because
it legitimises the reproduction of inequalities in educational opportunities depending
on class, race, and gender. According to conflict theorists, the hidden curriculum serves
to maintain the social status quo because it promotes the already-mentioned values
of capitalist economic orientation (competition, evaluation, hierarchical division of
labour, bureaucratic authority, obedience).

The pedagogical answer to such a worldview is found in the postulates of emancipatory
pedagogy aimed at awakening critical awareness, which is why it is also called the critical
science of education (Freire, 2002; Illich, 1971). Other representatives are considered
to be Klaus Mollenhauer, Herwig Blankertz, Wolfgang Klafki, Hermann Giesecke, and
Wolfgang Lempert (Konig & Zedler, 2001). Emancipatory pedagogy is developing in
opposition to uncritical pedagogy and represents an effort to establish and explain the
educational act as a communication activity that leads in the direction of emancipation.
This goal is achieved by developing the ability to critique, enlighten, self-determine,
and reason, which are central concepts of this approach (Gudjons, 1994). The task of
emancipatory pedagogy is to determine and analyse those conditions that have yet to
be created for education to be a process of emancipation as opposed to manipulation
of the individual (Mollenhauer, 1972 as cited in Vukeli¢, 2019).

This points to the reason why the hidden curriculum is hidden in the first place -
it can be found in the fact that it promotes values that are not socially acceptable and
are contrary to the declared democratic values (Pastuovi¢, 1999). Despite the values
of civil society contained in the official curriculum, the various means by which the
educational messages of the hidden curriculum are transmitted point to a departure
from those values. For example, school architecture alone does not provide an equal
welcome to all students. It is especially evident in the case of students with physical
disabilities where the school facilities violate their right to access education. Teaching
activities can also be organised in a way that is not in line with democratic values;
classroom discourse can be an indicator of power relations in the classroom; the
monitoring system and subjectivity in grading can privilege certain students; a seating
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arrangement in which students look at each other’s backs and their attention is focused
exclusively on the teacher, which is not in line with the proclaimed promotion of social
development in children.

Above all, the way the school leaders perceive their role in the school will determine
their attitude towards the curriculum, both the official curriculum and the hidden
curriculum. If the leader is sensitive to undesirable phenomena in education, which
they notice and critically question, they will direct their professional activities within the
hidden curriculum to subversion. Namely, they will try to change the current situation
for the better, changing the awareness of employees about the hidden curriculum, its
analysis, and active efforts to change the situation in the school using the mechanisms
of the hidden curriculum. Wren (1999) points out that a better understanding of
the hidden curriculum makes teachers and principals aware of the transfer of their
influence to students and enables them to direct and correct their influence. When
the hidden curriculum is made evident, then the influence of the school leader and
teachers will become more directed and determined by their conscious decisions.

The school leader should be aware of the existence of a hidden curriculum and
make themselves and their associates aware of what that concept encompasses and
the importance of its impact on students. Furthermore, the leader should encourage
teachers to reconsider how they influence students’ behaviour, attitudes, and reasoning,
and how they create a hidden school curriculum with their own attitudes, norms,
behaviour, political and religious affiliation, origin, culture, and upbringing (Alsubaie,
2015). The school leader should be aware of how important, for the school’s hidden
curriculum, is the way they run the school, communicate with school stakeholders,
influence what will be encouraged and supported, what will be invested in, what will
be emphasised and glorified. They should make an effort to encourage and support
lasting ethical and humane values in the school, as opposed to trendy and political
ones. The student should be enabled to develop into an independent person who will
consciously make decisions and be an active participant in society, not destined for a
particular place in the social and work hierarchy. This is in line with Freire’s effort to
change the philosophy of education to lead to social change (Skori¢ & Skorié, 2020).

Finally, emancipated school leaders and emancipated teachers, together with
students, need to determine what kind of hidden curriculum they want to exist in their
school and what they can do to correct the existing hidden curriculum in the desired
direction, towards greater emancipation of all stakeholders in the school. Together,
the school leader and teachers need to consider what impact the hidden curriculum
currently has on students and what messages, values, norms, and attitudes it conveys
(Kimberlee, 2013). They need to define all negativities, also determine the way and
goals of their correction in order to make the impact of the hidden curriculum as
positive as possible in order to shape students as equal, humane, and ethical persons
who are provided with a sense of security, equality, and acceptance, and that are able
to achieve the maximum in education. In other words, the role of the school leader
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viewed through the prism of emancipatory pedagogy is aimed at deconstructing the
hidden curriculum to minimise its negative impact.

The perspective of phenomenological pedagogy: the dichotomous
role of school leader

The third approach to the hidden curriculum is advocated by interactionists who
take a microsociological viewpoint (e.g. Atherton, 2021). They argue that the hidden
curriculum does not represent a unique structure. Instead, it is a set of inconsistent
and contradictory messages, with their impact dependent on individual interpretation.
They give a more significant role to the individual, arguing that the student is not a
passive recipient of values, but negotiates, adjusts, rejects and often eliminates socialising
influences. Interestingly, Cornbleth (2002) argues that most students neither fully accept
nor reject the various educational messages. Many students adapt to acting school,
i.e. maintaining the illusion of accepting educational messages in order to achieve a
specific benefit (e.g. good grades) without internalising school values or worldviews.

Phenomenological pedagogy has been building its fundamental principles on
this since the 1970s, based on the so-called analysis of the world of life, focused on
directional cognition, i.e. “cognition of what it really is, not what science has made of
it” (Gudjons, 1994, p. 41) relying on the interpretation of everyday situations, which
is found in the works of Werner Loch, Wolfgang Lippitz, Kate Meyer-Drawe.

This requires the school leader to participate in the inner perspective of students,
teachers, and other employees to follow them, make friends with them, and build trust,
so they would finally allow him or her to listen to them actively. By exploring in that
way, what impact the hidden curriculum has on individuals among the school staff,
the school leader can take on a dual role. Since there is not a single parallel curriculum
but a multitude of hidden curricula that influence every individual in a different way,
the school leader will take on both an affirmative and subversive role - depending on
their interpretation of a certain hidden message.

The role of the school leader analysed from this perspective remains just one of the
influences to which the student or employee is exposed. The reason for this is found
in the fact that the power given to the school leader at the top of the intra-school
hierarchy is distributed among individuals who are able to consciously decide which
messages of the hidden curriculum, and to what extent, will be allowed to influence
them and change them in a certain manner.

The described interpretation of the school leader role points to similarities with the
features of symbolic interactionism, chronologically the youngest sociological theory
(Afri¢, 1988), and emphasises the role of symbols in interpersonal interactions and
their individual interpretation that causes action. “Human action is constructed or built
up instead of being a mere liberation” (Mead, as cited in Afri¢, 1988, p. 4). In modern
societies marked by the complexity of relationships, and school education facing
very dynamic changes, the influence of the school leader on the entire organisation
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is declining. Although school leaders are the delegated representatives of society in
the school, they are not the only ones influencing school events, and their influence
on symbolic social interaction is hampered by a number of parallel influences that
students or employees are facing, such as parental or media influence on their attitudes
or behaviour.

Conclusion

The research was based on the notion that the hidden curriculum has a great impact
on the life of the whole school and each individual in it, through the mechanism of
transferring into school life norms, values, beliefs, and attitudes prevailing in the
external environment, influenced by established and traditional ways of thinking,
often negative and unfavourable. It is influenced by the political climate, social events
and movements, the media, and the public. In it, we find established rules of conduct,
manners, hierarchical relationships, and support for gender, national, religious, social,
and class inequalities. Whether a hidden curriculum is desirable or undesirable in
education will depend on how it is perceived and interpreted by stakeholders in the
co-construction of the school curriculum, with special emphasis on the role of the
school leader as a pedagogical leader.

The goal of analysing the role of the school leader from different pedagogical
perspectives was achieved by applying human science theory, emancipation theory,
and phenomenological theory. Each of those theories provides an opportunity to
view and analyse the role of the school leader from a specific perspective. The results
of the analysis have shown that the role of the school leader from the human science
perspective is determined by taking part in the construction of the hidden curriculum
that will support the values that are also promoted by the official school curriculum.
The school leader affirms the proclaimed values without questioning their educational
benefits.

With the critical point of view advocated by emancipatory pedagogy, the school
leader questions the values that are part of the hidden curriculum, analyses them and
raises awareness of their negative sides, and makes active efforts to change them by
acting subversively on the messages of the existing hidden curriculum.

The third theory proposes a micro-perspective, rejecting the traditional notion of
a unique hidden curriculum and emphasising, instead, the coexistence of numerous
hidden curricula whose impact on stakeholders in the education system is ambiguous.
In such circumstances, the school leader will assume an affirmative role towards one
hidden curriculum and a subversive role towards another hidden curriculum. However,
from this perspective, the effect of each hidden curriculum will depend on individual
interpretation of values and not predominantly on the school leader as the bearer of
the highest power in the intra-school hierarchy.

Finally, it can be stated that the hidden curriculum certainly helps to describe the
multi-tiered role that the school leader plays in school. This illustrates the complexity
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of the role that the school leader can play in the case of the hidden curriculum in
school, depending on the point of view they take and how much they are willing to
invest in the (de)construction of the hidden curriculum. The role that the school leader
consciously or unconsciously decides on will determine the student’s educational
experience, the relationships between employees, as well as the professional experience
in the position of the school leader. Upbringing and education are too complex concepts
to be reduced only to the management of the school leader, the official curriculum,
and the planned action of the teacher. Often it is the unplanned aspect of education
that educates students the most. It is necessary, therefore, for the school leader to try
to raise awareness of the elements of the hidden curriculum in order to counteract
their influence (if considering them educationally undesirable) or to encourage them
even more (if considering them educationally desirable).

The presented findings result from the multi-perspective analysis focusing on the
three pedagogical perspectives. Therefore, further research should be conducted
to provide their empirical verification, stemming from an additional pedagogical
theory: the critical-rationalist theory, which was not explored in this study. Namely,
that perspective starts from theory but does not create a theory. It is grounded in the
behaviourist theory, which explores observable behaviour, while specific individual
factors (e.g. cognitive and emotional processes underlying observed and modified
behaviour), as well as social factors that can shape the described situation, are considered
parasitic variables.
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Viseperspektivna analiza uloge
skolskoga ravnatelja u
(de)konstrukciji skrivenoga
kurikula

Sazetak

Ravnatelj je jedan od znacajnih dionika sukonstrukcije skolskoga kurikula i njegova
je uloga pritom jasna i zakonom definirana, ali buduci da na Zivot skole utjece i
skriveni kurikul, postavlja se pitanje o tome kakvu ulogu ravnatelj ima u odnosu
na njega. Skriveni je kurikul nepisan, teZe je razumljiv i vidljiv, a ima veliki utjecaj
na zivot skole jer snazno utjece na odgojno-obrazovni proces i njegove sudionike.
U radu je primijenjena kvalitativna metoda i odabran je pristup osnovnoga
kvalitativnog interpretativnog istraZivanja u kojem je provedena viseperspektivna
analiza elemenata triju pedagogijskih istraZivackih pristupa skrivenome kurikulu
kako bi se odredila uloga koju u procesu konstrukcije skrivenoga kurikula, ili pak
njegove dekonstrukcije, zauzima ravnatelj skole. Rezultati analize ukazuju na
to da ravnatelj preuzima afirmativnu ulogu iz perspektive duhovno-znanstvene
pedagogije, subverzivnu ulogu iz perspektive emancipacijske pedagogije i ulogu koja
se moze okarakterizirati dihotomnom iz perspektive fenomenologijske pedagogije.
Navedeno svjedoci o kompleksnosti uloge koju ravnatelj moze imati u slucaju
skrivenoga kurikula u $koli, ovisno o gledistu koje zauzima, te o naporu koji uloze u
(de)konstrukciju skrivenoga kurikula. Uloga za koju se ravnatelj odluci (svjesno ili
nesvjesno), odredit ce ucenicko iskustvo obrazovanja, odnose izmedu zaposlenika,
ali i njegovo profesionalno iskustvo rada na poziciji ravnatelja skole.

Kljuéne rijeci: duhovnoznanstvena pedagogija; drustvene vrijednosti; emancipacijska
pedagogija; fenomenologijska pedagogija; vodenje skole.

Uvod

Skole na osnovi nacionalnoga kurikula stvaraju $kolski kurikul kojim su vidljive

strategije razvoja $kole, ciljevi, namjena, nositelji te nacin realizacije aktivnosti i
projekata, izborne nastave i izvannastavne aktivnosti, na¢in provodenja preventivnih
programa te medupredmetnih tema (Zakon o odgoju i obrazovanju u osnovnoj i
srednjoj $koli, 2019). Skolskim kurikulom obuhvacena su sva dogadanja koja toj skoli
daju posebnost i jedinstvenost (Juri¢ 2007; Topolov¢an, 2011). U njemu su podrzane i
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oZivotvorene vrijednosti prihva¢ene na nacionalnoj razini kurikula (Baranovi¢, 2015).
Stvaranje kurikula $kole zakonska je obveza svake $kole te on mora biti dostupan svima
(Koludrovi¢ i Raji¢, 2021), $to ga ¢ini javnim kurikulom.

Usporedno s tom transparentnom vrstom kurikula, u svakoj $koli egzistira i druga
vrsta kurikula, tzv. skriveni kurikul. Skriveni se kurikul najé¢esce opisuje kao instrument
$kolske socijalizacije koji predstavlja ,ciljano, ali od sudionika ¢esto nezapazeno
standardiziranje i normiranje meduljudskih odnosa koje uspostavlja model-situaciju
za stjecanje drustveno pozeljnih interpersonalnih orijentacija” (Basi¢, 2000, str. 171).

Kentli (2009) pojasnjava da skriveni kurikul ¢ine svi elementi socijalizacije u $koli
koji nisu dio sadrzaja sluzbenoga kurikula, a prenose se kroz dnevnu rutinu, nastavne
sadrZaje i socijalne odnose. Pojednostavljeno receno, skriveni kurikul promice u¢enje
stavova, normi, vjerovanja, vrijednosti i pretpostavki, §to je sve ¢esto izraZeno u vidu
pravila, rituala i propisa (Seddon prema Marsh, 1994; Mlinarevi¢, 2016). Jos$ je Durkheim
u svojem djelu Moralni odgoj iz 1925. godine ustvrdio da se u $koli u¢i mnogo vise od
onoga $to je propisano sluzbenim kurikulom, aludirajuéi pritom na sustav pravila kojim
se regulira u¢enicko ponasanje (primjerice, inzistiranje na redovitom pohadanju, to¢nom
dolasku na nastavu, prikladnom drzanju i stavu, pisanju zadaca, neometanju nastave
i sli¢no). Ono $to ucenici nauce u $koli vise je odredeno skrivenim kurikulom nego
sluzbenim (Giroux, 1978). 1z toga proizlazi da ono $to je propisano javnim kurikulom
nece toliko odrediti uc¢enika, koliko ¢e na njegovo obrazovanje, ali i formiranje li¢nosti,
utjecati upravo elementi skrivenoga kurikula prisutni u odredenoj skoli (Martin, 1983).

Bududi da je skriveni kurikul nepisani kurikul, teze je razumljiv i vidljiv, a ima veliki
utjecaj na Zivot $kole jer snazno utjec¢e na odgojno-obrazovni proces i njegove sudionike,
odredujudi ,nacin na koji dise i Zivi mikrosvijet skole” (Niksi¢ Rebihi¢ i Novosel, 2018,
str. 353). Ova se vrsta kurikula naziva skrivenim jer, za razliku od sluzbenoga kurikula,
ne predstavlja pisani dokument propisana sadrzaja pa njegov utjecaj ostaje nedovoljno
transparentan i time nedovoljno istrazivan (Peko i sur.., 2016). To je razlog zasto ¢e
se ovim radom propitivati uloga koju u procesu stvaranja skrivenoga kurikula moze
imati ravnatelj $kole kao jedan od dionika njegove sukonstrukcije, i to s razli¢itih
pedagogijskih gledista.

Istrazivanja dionika sukonstrukcije skrivenoga
kurikula u skoli

Basi¢ (2000) uocava kako se skriveni kurikul moZe analizirati samo u odnosu na
sluzbeni kurikul. I ostali nazivi toga kurikula (prikriveni kurikul, nepisani kurikul, latentni
kurikul, alternativni kurikul, neregistrirani kurikul, parakurikul ili hidden curriculum
(engl.) te heimliche Lernplan (njem.)) sugeriraju opre¢nost sluzbenome kurikulu (koji
se jo$ naziva objavljeni kurikul, pisani kurikul, formulirani kurikul, eksplicitni kurikul,
uredovni kurikul, registrirani kurikul, formalni kurikul ili javni kurikul). S obzirom na tu
ovisnost skrivenoga o sluzbenom kurikulu, a budu¢i da sluzbeni $kolski kurikul nastaje
doprinosom brojnih dionika (Sekuli¢ Majurec, 2007; Domovi¢, 2015; McWayne i sur.,
2020), isto se moze tvrditi i za skriveni kurikul.
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Glavni dionici Zivota $kole koji doprinose stvaranju skrivenoga kurikulu djeluju
na viSe razina. Na skriveni kurikul $kole, njegovo formiranje te smjer u kojem djeluje
veliki utjecaj imaju nastavnici, ravnatelj i drustvo. Nastavnik svojom svakodnevnom
izravnom interakcijom s ucenicima, ravnatelj kroz svoje odluke i na¢in na koji vodi
$kolu, a drustvo indirektno, ali trajno i uporno, obuhvacajuéi skolu sa svih strana
svojim utjecajem (Higgins i sur., 2005).

Gledano na najvi$oj razini, $kola je uvijek uronjena u drustveni kontekst pa na
nju utjecu izvanskolski ¢imbenici koji doprinose konstrukciji skrivenoga kurikula:
roditelji, mediji, lokalna zajednica, vjerske organizacije i politicka zbivanja, odnosno,
drustvo i opce drustvene okolnosti (Mlinarevi¢, 2016). Ako se u drustvu implicitno
poti¢u odredeni drustveni i politicki stavovi, klasne i spolne uloge, hijerarhijski odnosi,
vrijednosti i mi$ljenja koje podrzava odredena grupa ljudi, smatraju¢i da upravo te
uloge djeca trebaju nauciti, skriveni kurikul drustva djelovat ¢e u smjeru koji odreduje
vladajuca elita. Skriveni kurikul $kole moze podrzavati upravo te razlike, drustvenu
hijerarhiju, spolne, nacionalne i vjerske neravnopravnosti te dugotrajne drustvene
odnose i norme koje se uzimaju kao ustaljene, tradicionalne, vazece, prihvacene i
pravilne. Uz dobro poznavanje takvih negativnih elemenata drustvenoga skrivenog
kurikula, nastavnici i ravnatelj mogu biti nositelji pozitivnih promjena (Apple, 2004).

Na najniZoj razini, nastavnici su najbrojniji zaposlenici $kole izravno ukljuceni
u odgoj i obrazovanje uéenika. Nastavnikovo ponasanje, osobnost, stavovi, na¢in
komunikacije, iskazivanja emocija te njegov osobni odgoj i porijeklo imaju znacajnu
ulogu u skrivenom kurikulu (Lepi¢nik Vodopivec, 2013). Nastavnik svojim odnosom
i reakcijama na lokalne (razredne) ili globalne ($ire drustvene) okolnosti i situacije,
svojim politickim stavovima, naglagavanjem odnosno zanemarivanjem nekih pojava,
njihovim kritiziranjem ili pohvaljivanjem, odgojno djeluje na uéenike te na njih
prenosi svoj skup vrijednosti, normi, stavova i misljenja. Kao pripadnik odredene
kulture, religije i klase, nastavnik je nositelj odredenih vrijednosti i normi te ih cesto
nesvjesno prenosi na u¢enike u odgojno-obrazovnom procesu. Njegovo ponasanje je
odredeno tim vrijednostima i normama, a upravo zato $to se ne prenose svjesno imaju
jadi utjecaj od onih osvijestenih (Susnjara, 2014). Takav utjecaj nije moguce izbje¢i
jer je nastavnik aktivan subjekt u procesu odgoja i obrazovanja. Zbog toga nastavnici
trebaju osvijestiti vaznost utjecaja koji imaju na ucenike, kao i ¢injenicu ,,da svakom
svojom rije¢ju i pokretom odasilju neku poruku ucenicima” (Niksi¢ Rebihi¢ i Novosel,
2018, str. 358), ¢cime utjecu na ucenika i na stvaranje skrivenoga kurikula.

Izmedu navedena dva utjecaja pronalazi se specifi¢na sfera utjecaja ravnatelja $kole,
kao ustanove s izrazenom vertikalnom hijerarhijom. Zbog vece osvijestenosti spoznaje
0 utjecaju nastavnika na skriveni kurikul te fokusiranja znanstvenika na taj fenomen,
provedenih istrazivanja odnosa skrivenoga kurikula i ravnatelja nema mnogo. No,
malobrojna istrazivanja naglagavaju znac¢ajan doprinos ravnatelja u sukonstrukciji
skrivenoga kurikula i utjecaj koji ravnatelj ima skrivenim kurikulom na cjelokupni Zivot
$kole. Razumijevanje uloge ravnatelja mijenja se u skladu s dru$tvenim i obrazovno-
politickim okolnostima (Varga i sur., 2016).
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Konkretnije, u recentnom istrazivanju koje su proveli Mulyani i Tanuatmodjo (2021)
o ulozi ravnatelja u pobolj$anju kvalitete $kole pomocu skrivenoga kurikula, isti¢e se da
je vecina Skolskih problema rezultat o¢ekivanja koja nisu formalno napisana, definirana
i naucena kroz odgojno-obrazovni proces. Uloga ravnatelja proizlazi iz ¢injenice da je
skriveni kurikul neformalni, nenapisani kurikul koji je duboko integriran u Zivot $kole
iima vaznu ulogu u oblikovanju karaktera i osobnosti u¢enika, ponasanja ucenika,
ali i samoga odgojno-obrazovnoga procesa, zbog ¢ega prozima sve aktivnosti koje se
u 8koli provode. Skriveni se kurikul provlaci kroz aktivnosti proizasle iz misije Skole,
nastave i izvannastavnih aktivnosti, ali i kroz stil i nac¢in poucavanja te $kolsku kulturu.
U zakljucku se navodi kako ravnatelj moze utjecati na razvoj skrivenoga kurikula
mijenjanjem navika ucenika, uklju¢ivanjem ucenika u donogenje odluka, poticanjem
motivacije nastavnika te stvaranjem pozitivnoga $kolskog ozra¢ja. Klju¢ uspjeha ravnatelja
u postizanju toga razvoja vezan je uz njegove znacajke koje se ocituje u integritetu,
sposobnostima vodenja te organizacijskim i socijalnim kompetencijama. Takoder,
odlucujuéi ¢imbenici uspjeha pozitivnoga razvoja skrivenoga kurikula uklju¢uju i
autoritet koji ravnatelj ima u $koli; ulogu nastavnika u nadzoru provedbe skrivenoga
kurikula; podrsku roditelja te autonomiju $kole. Dakle, promisljenim vodenjem $kole,
ravnatelj moZe utjecati na skriveni kurikul tako da on pridonosi poveéanju kvalitete,
postavsi snaga i prednost Skole, ¢ime ¢e takoder doprinijeti i njezinoj jedinstvenost
po kojoj ¢e se Skola isticati u svojem okruzju.

Stovise, da utjecaj ravnatelja nije samo jedan u nizu utjecaja na skriveni kurikul, ve¢
da je presudan za razvoj $kole, proizlazi iz sljedecega istrazivanja. Naime, Ponyatovska
(2011) u istrazivanju utjecaja skrivenoga kurikula na $kolski razvoj u¢enika iz perspektive
ravnatelja, naglasava da misija $kole i $kolski ciljevi najviSe ovise o ravnatelju $kole.
Razlog tomu jest toj $to upravo ravnatelj treba osigurati okruzje koje omogucava i
udenicima i nastavnicima ostvarivanje misije, $kolskih ciljeva i pozitivnoga razvoja.
Navedeno je istrazivanje pokazalo da velik utjecaj na $kolski razvoj uc¢enika kroz skriveni
kurikul imaju nastavnici svojom svakodnevnom i stalnom interakcijom s u¢enicima,
ali da na njega jo$ vise utjece ravnatelj, ¢e§¢e indirektnim utjecajem kroz skriveni
kurikul. Ravnatelj je zna¢ajan ¢imbenik u stvaranju $kolske kulture i materijalnoga
$kolskog okruzja, opremljenosti u¢ionica te sigurnosti i urednosti prostora u kojem
ucenici borave. On ima znacajan utjecaj na nacin komunikacije koji se provodi u skoli
medu svim dionicima. Nadalje, o njemu uvelike ovisi kakvi ¢e biti meduljudski odnosi
medu zaposlenicima. Takoder, vaZan je nacin reagiranja i podrske koju ravnatelj pruza
nastavnicima prilikom rje$avanja sukoba i problema. Dakako, ravnateljevo pozitivno
ponasanje prema nastavnicima i u¢enicima stvara poticajnu $kolsku kulturu koja
omogucava kvalitetan odgojno-obrazovni proces. Sve su to elementi skrivenoga
kurikula, a imaju veliku utjecaj na $kolski napredak ucenika.

Drugim rije¢ima, ravnatelj svojim odlukama o nacinu i planiranju nastave, o njezinoj
organizaciji i provedbi, osiguravanjem materijalnih sredstava za pojedine aktivnosti,
podrzavanjem odredenih projekata, na¢inom ulaganja u opremanje $kole, poticanjem
(ili sprecavanjem) trajnoga profesionalnog razvoja nastavnika, velicanjem odredenih
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dogadaja, manifestacija i drustvenih pojava te poticanjem odredenih uceni¢kih
(i nastavnickih) aktivnosti, a zanemarivanjem nekih drugih, utje¢e na formiranje
skrivenoga kurikula. Nadalje, na¢inom verbalne i neverbalne komunikacije s djelatnicima,
ucenicima i roditeljima, ophodenjem prema kr$enju pravila, reagiranjem na sukobe i
djelovanjem u konfliktnim situacijama, odnosno cjelokupnim na¢inom na koji vodi
$kolu, daje ton skrivenom kurikulu Skole.

Sazeto re¢eno, nepodrzavanjem ili poticanjem odredenih nacina ponasanja, misljenja,
vrijednosti i stavova kod nastavnika, neprihva¢anjem ili toleriranjem neprihvatljivoga
ponasanja nastavnika prema ucenicima i roditeljima, korigiranjem ili zanemarivanjem
njihovih negativnih utjecaja na ucenike, ravnatelj utjece na skriveni kurikul (Pavici¢
Vukicevi¢, 2013). Zbog navedenih znanstvenih spoznaja o utjecaju ravnatelja na
skriveni kurikul, namjera je ovoga rada propitati kako ravnatelj koristi taj svoj utjecaj
i koju ulogu pritom preuzima.

Metodologija istrazivanja
S ciljem identificiranja specifi¢ne uloge ravnatelja kao osobe s najve¢om legitimnom

modi u $koli, u procesu stvaranja skrivenoga skolskog kurikula, a uvazavajuci
viSeperspektivnost pedagogije kao znanosti, postavljena su tri glavna istrazivacka pitanja:

1. Kakva je uloga ravnatelja u skrivenom kurikulu $kole iz perspektive duhovno-
znanstvene pedagogije?

2. Kakva je uloga ravnatelja u skrivenom kurikulu $kole iz perspektive emancipacijske
pedagogije?

3. Kakva je uloga ravnatelja u skrivenom kurikulu kole iz perspektive fenomenologijske
pedagogije?

Radi pronalaska odgovora na ta pitanja, primijenjena je kvalitativna metoda i
odabran je pristup osnovnoga kvalitativnog interpretativnog istrazivanja (Merriam,
2009; Szilas, 2017) u procesu kojeg je provedena viSeperspektivna ili multiperspektivna
analiza (Creswell i Creswell, 2018; Andreini i sur., 2018). Za multiperspektivnu analizu
specifi¢na je teznja dubinskom razumijevanju sloZenih fenomenoma uzimajuéi u
obzir razlicita polazista.

U ovom istrazivanju, multiperspektivna je analiza usmjerena na ras¢lanjivanje
elemenata pojedinoga pedagogijskog istrazivackog pristupa skrivenome kurikulu
kako bi se odredila uloga koju u procesu njegove konstrukcije, ili pak dekonstrukcije,
zauzima ravnatelj §kole.

Preciznije, procedura je obuhvatila sljedece korake:

o odabir pedagogijskih perspektiva znacajnih za predmet istrazivanja

o selekcioniranje glavnih znacajki pojedine perspektive u drustveno-povijesnom

kontekstu

o odredivanje odnosa pojedine perspektive prema drustvenim vrijednostima

zastupljenim u skrivenom kurikulu

o utvrdivanje uloge ravnatelja koja iz toga proizlazi, uvazavaju¢i fenomen skrivenoga

kurikula iz pojedine perspektive.
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Pritom je, kao glavni kriterij kategorizacije uloge ravnatelja, postavljen odnos prema
skrivenom kurikulu, koji egzistira uz sluzbeni kurikul u $koli.

Rezultati analize uloge ravnatelja iz triju

pedagogijskih perspektiva

Ono §to ¢e odrediti ulogu ravnatelja na granici dvaju kurikula jest odnos sluzbenoga i
skrivenoga kurikula, koji moze biti razli¢it. U prvom slucaju, skriveni kurikul podupire
vrijednosti sluzbenoga kurikula, oni dijele isti cilj i idu u istom smjeru, pri ¢emu skriveni
kurikul poveéava ucinkovitost sluzbenoga kurikula. U drugom slucaju, vrijednosti
koje se promicu skrivenim kurikulom opre¢ne su vrijednostima zastupljenima u
sluzbenom kurikulu, oni imaju razli¢ite ciljeve pa su suprotstavljeni, tj. idu u suprotnim
smjerovima. U slu¢aju takvoga odnosa medu kurikulima, utjecaj skrivenoga kurikula
nadjacava utjecaj sluzbenoga kurikula.

Novija istrazivanja upozoravaju da je pogre$no govoriti samo o jednome skrivenom
kurikulu ve¢ da postoji mnogo skrivenih kurikula koji na svoj na¢in utje¢u na sluzbeni
kurikul (Atherton, 2021). Utjecaj mnogostrukih skrivenih kurikula na odgojne ishode
nije moguce u potpunosti utvrditi, analizirati i modificirati. Oni ne moraju imati nuzno
negativne odgojne posljedice, posebice zato $to se ,,u otvorenom tipu kurikuluma cijene
prikriveni utjecaji u odgoju i obrazovanju kao svojevrsni ravnopravni suodgojitelji”
(Previsi¢, 2007, str. 26). U nastavku su opisane tri uloge ravnatelja koje korespondiraju
tim vrstama odnosa sluzbenoga i skrivenoga kurikula. Uloge su utemeljene na trima
teorijskim pristupima unutar pedagogije, a ¢ije suprotstavljene specifi¢nosti upravo
naglasavaju razlike u tumacenjima uloge ravnatelja.

Perspektiva duhovno-znanstvene pedagogije: afirmativna uloga
ravnatelja

Najutjecajnija od 1920-ih do 1960-ih godina (Konig i Zedler, 2001), ali zastupljena
i medu danas aktivnim znanstvenicima (npr. Friesen i Osguthorpe, 2018), duhovno-
znanstvena pedagogija predstavlja povijesno-razvojni pristup kojim se istraZuju veze
$kole i drustva. Pritom se isti¢u drustvene funkcije koje se pronalaze u djelovanju §kole:
kulturno-reprodukcijska funkcija, pedagoska funkcija, humana funkcija i socijalizacijska
funkcija. Skolu, Tillmann (1994) opisujudi stajaliste Diltheya kao jednoga od zacetnika
ovoga pristupa, definira kao ustroj koji nastaje unutar zapadne povijesti u procesu
podjele rada u drustvu budu¢i da otada mladi ljudi kompetencije za zivot viSe ne stje¢u
iskljucivo u obiteljskome krugu. U okviru ovoga pristupa, odgoj kao funkcija drustva
(a ne vi$e samo obitelji) i preuzimanje odgovornosti drzave za obrazovanje, smatraju
se civilizacijskim iskorakom.

Navedeni pristup detektira neravnopravan odnos ucenika i nastavnika, ali ga ne
problematizira, ve¢ upravo na asimetri¢nosti toga odnosa gradi mogu¢nost odgoja i
obrazovanja (Turk, 2014). ,0snova odgoja jest strastveni odnos zrela ¢ovjeka prema
¢ovjeku u postajanju i to zbog samoga sebe, da bi dosao do svojega Zivota i njegova
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oblika” (Nohl, prema Gudjonsu, 1994, str. 31). Prepoznata je vaznost pedagoske ljubavi
(Maéitta i Uusiautti, 2012; Smith-Campbell, 2018), pedagoskoga takta (van Manen,
1991; Juki¢, 2010) i pedagoskoga odnosa (Biesta, 2004; Bingham i Sidorkin, 2004) za
ostvarivanje odgojne dobrobiti. Skolsko obrazovanje je pritom usmjereno na dvije
zadace: ,razvoj i otkrivanje jedinstvenog, individualnog i dragocjenog duhovnog zivota
te ocuvanje i unaprjedivanje snage drustva u njegovim raznim organima” (Dilthey
prema Tillmann, 1994, str. 34).

Zbog navedenoga moze se povudi paralela sa strukturalno-funkcionalnom teorijom
u sklopu sociologije (Durkheim, 1961; Dreeben, 2002), koja polazi od pretpostavke
postojanja drustvenoga konsenzusa kojim se odrzava stabilnost strukture, upravo
zahvaljujudi funkcijama $kole. Funkcija $kole definira se kroz prizmu o¢uvanja
interesa $ire drustvene zajednice, a zadaca je $kole pripremiti mlade ljude za radnu
ulogu te osigurati selekciju koja e biti temeljena na individualnim kompetencijama
tako da najsposobniji preuzmu najodgovornije uloge u drustvu. U tom smislu, postoji
drustveni konsenzus o vrijednosnom sustavu pa su vrijednosti koje se promicu
skrivenim kurikulom pozeljne, kako za drustvo, tako i za pojedinca jer se njima
osigurava stabilnost nuzna za opstanak drustva. Drugim rije¢ima, skriveni je kurikul
nadogradnja sluzbenom kurikulu.

Promatrajuci ulogu ravnatelja u sukonstrukciji skrivenoga kurikula iz perspektive
duhovno-znanstvene pedagogije mozZe se primijetiti da je ona afirmativna. Ravnatelj
promice vrijednosti koje su zastupljene skrivenim kurikulom, a koji podupire sluzbeni
kurikul. Jackson (1968), koji prvi koristi sintagmu skriveni kurikul u svojoj knjizi
Zivot u u&ionici (engl. Life in Classrooms), smatra kako ucenje i usvajanje vrijednosti
skrivenoga kurikula obuhvaéa odredene vjestine koje su u skladu s drustvenim
normama: strpljivo ¢ekati, suzdrzavati se, pokusavati, zavrsiti zadatak, biti zauzet ne¢ime,
suradivati, pokazivati slaganje s nastavnikom i vr§njacima, biti uredan i to¢an te se
pristojno ponasati. Osim stjecanja vjestina koje su u skladu s drustvenim normama,
cilj je skrivenoga kurikula promicati i odredene vrijednosti. Iz socijalne interakcije
u nastavi, kako ju opisuje Basi¢ (2000), moze se zakljuciti da su vrijednosti koje se
promicu u nastavi iskljucivo vrijednosti potrosackoga drustva. Primjerice, u nastavi
je prisutna stroga hijerarhija i podjela poslova izmedu nastavnika i u¢enika. Sredi$nju
ulogu u nastavi ima nastavnik, ¢ak i kada je ona orijentirana uceniku. Nastavnik
organizira i kontrolira nastavna zbivanja. On je taj koji moze odredivati $to e se
raditi na nastavi, kao i to rade li uenici pravilno ili ne. Osim toga, on utvrduje koja ¢e
ucenicka ponasanja biti okarakterizirana kao drustveno prihvatljivo ponasanje. Nad
nastavnikom pak hijerarhijski je postavljen ravnatelj i njihov odnos je takoder odnos
podredenoga i nadredenoga. Drugo obiljezje potrosackoga drustva koje je zastupljeno u
$koli jest konformizam, koji se o¢ituje nekritickim usvajanjem drustvenih vrijednosnih
orijentacija. Nagraduje se pridrzavanje pisanih i nepisanih pravila koja se ne propituju
i teSko se mijenjaju. Ravnatelju je stalo o¢uvati postojece stanje jer njega izjednacava
s vlastitim profesionalnim uspjehom. Trece, odnosi medu ucenicima pokazuju visok
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stupanj natjecanja kroz usporedivanje uc¢enika prema razli¢itim kriterijima (primjerice,
ocjenama ili popularnosti), a naustrb suradnickih humanih odnosa temeljenih na
solidarnosti. Sli¢no se moze primijetiti i medu zaposlenicima. Naposljetku, vise se
cijeni poslusnost (koja vodi u rezigniranost) nego kriticko promisljanje i individualna
aktivnost. Ravnatelj, dakle, svoj utjecaj na konstrukciju skrivenoga kurikula koristi
kako bi afirmirao postojece vrijednosti i odrzao status quo.

Navedeni ciljevi (u¢enje odredenih normi, vjestina i vrijednosti) opravdavaju se
tumacenjem da su drustveni odnosi u $koli preslika dru$tvenih odnosa na radnome
mjestu pa je skriveni kurikul zapravo u sluzbi ucenic¢ke socijalizacije i pripreme za
okolnosti koje vladaju u svijetu rada. LeCompte (1978) navodi da se ucenici u $koli
navikavaju na odnose izmedu podredenoga i nadredenoga, hijerarhiju, slusanje naredenja,
postivanje autoriteta, odradivanje zadataka u zadanom vremenu, sustav nagrada i kazni,
stalnu evaluaciju te prihvacanju svojega mjesta u takvom okruzju. Sve to ve¢ u Skoli
simulira odnose i okolnosti koje egzistiraju u svijetu rada. Dodatno, u¢enici uvidaju
da oni koji neuspjesno ili sa zaka$njenjem izvr$avaju svoje zadatke, ne ponasaju se u
skladu s pravilima i normama, ne postuju autoritet, ne¢e uspjeti u odgojno-obrazovnom
sustavu te ne mogu u buduénosti ocekivati ni uspjeh u radnom odnosu. Na taj nacin
skriveni kurikul formira uéenika kako bi nakon zavrsetka $kolovanja bio uklopljen i
znao svoje mjesto u drustvenoj i radnoj hijerarhiji. Uloga ravnatelja pri konstruiranju
skrivenoga kurikula o¢ituje se u podupiranju upravo opisanih znacajki (a ne onih koje
drustvo smatra neprihvatljivima), jer time zadovoljava drustvene kriterije uspje$noga
voditelja odgojno-obrazovne ustanove.

Perspektiva emancipacijske pedagogija: subverzivna uloga
ravnatelja

Suprotno tome, teoreti¢ari drustva koji kriti¢ki analiziraju funkciju $kole (npr.
Giroux, 1988; Bowles i Gintis, 2002; Apple, 2004) primjecuju da u drustvu ne postoji
konsenzus o tome koje bi bile opéeprihvacene vrijednosti te da je zbog toga prisutan
stalan konflikt. Neprestano se suprotstavljaju vrijednosti onih koji u drustvu imaju mo¢
i onih koji je nemaju. Skolu vide kao instituciju u funkciji privilegiranih jer legitimira
reprodukciju nejednakosti obrazovnih $ansi u ovisnosti o klasi, rasi i spolu. Prema
konfliktnim teoreti¢arima, skriveni kurikul sluZi odrZavanju drustvenoga statusa quo jer
promice ve¢ spomenute vrijednosti kapitalisticke gospodarske orijentacije (natjecanje,
procjenjivanje, hijerarhijska podjela rada, birokratski autoritet, pokornost).

Pedagogijski odgovor na takvo videnje svijeta pronalazi se u postavkama emancipacijske
pedagogije koja je usmjerena na budenje kriticke svijesti, a zbog ¢ega se naziva i kriticka
znanost o odgoju (Freire, 2002; Illich, 1971). Ostalim predstavnicima toga pravca
smatraju se Klaus Mollenhauer, Herwig Blankertz, Wolfgang Klafki, Hermann Giesecke
i Wolfgang Lempert (Konig i Zedler, 2001). Emancipacijska se pedagogija razvija kao
opreka nekriti¢nosti u pedagogiji i predstavlja nastojanje da se odgojni ¢in utemelji i
obrazlozi kao komunikacijska djelatnost koja vodi u smjeru emancipacije. Taj se cilj
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ostvaruje kroz razvijanje sposobnosti za kritiku, prosvjec¢enje, samoodredenje i razum,
$to predstavlja sredi$nje pojmove ovoga pristupa (Gudjons, 1994). Pritom je zadaca
emancipacijske pedagogije odrediti i analizirati one uvjete koje tek treba stvoriti kako
bi 0dgoj bio proces emancipiranja, a ne manipuliranja pojedinca (Mollenhauer, 1972;
prema Vukeli¢, 2019).

Upravo se u opisanim vrijednostima koje se promicu skrivenim kurikulom, a da nisu
drustveno prihvatljive, ve¢ su suprotne deklariranim demokratskim vrijednostima,
pronalazi razlog zbog kojega je skriveni kurikul skriven (Pastuovi¢, 1999). Unato¢
vrijednostima gradanskoga drustva sadrzanim u sluzbenom kurikulu, razna sredstva
kojima se odasilju odgojne poruke skrivenoga kurikula upu¢uju na odmak od tih
vrijednosti. Primjerice, sama $kolska arhitektura ne pruza jednaku dobrodoslicu svim
ucenicima. Posebno je Cest slucaj da se time ucenicima s tjelesnim invaliditetom narusava
pravo na pristup obrazovanju. Nastavne aktivnosti takoder mogu biti organizirane na
nacin koji nije u skladu s demokratskim vrijednostima; nastavni diskurs moze biti
pokazatelj odnosa mo¢i u razredu; sustav pracenja i subjektivnost pri ocjenjivanju
moZe privilegirati odredene ucenike; raspored sjedenja pri ¢emu ucenici jedni drugima
gledaju u leda, a njihova je pozornost isklju¢ivo usmjerena na nastavnika, $to nije u
skladu s proklamiranim promicanjem socijalnoga razvoja u djece.

Povrh svega, i na¢in na koji ravnatelj dozivljava svoju ulogu u 8koli, odredit ¢e njegov
odnos prema kurikulu, kako javnome $kolskom kurikulu, tako i skrivenom kurikulu.
Ako je senzibilan na nepoZeljne pojave u obrazovanju, koje uocava i kriti¢ki propituje,
svoje ¢e profesionalno djelovanje unutar skrivenoga kurikula usmjeriti subverziji.
Naime, nastojat ¢e promijeniti postojece stanje nabolje, mijenjajuci svijest zaposlenika
o postajanju skrivenoga kurikula, njegovoj analizi i aktivnim naporima da se situacija
u $koli promijeni koriste¢i upravo mehanizme skrivenoga kurikula. Wren (1999)
isti¢e da bolje razumijevanje skrivenoga kurikula osvje$tava nastavnike i ravnatelja o
preno$enju svojega utjecaja uc¢enicima te im omogucava da usmjeravaju i korigiraju
taj svoj utjecaj. Kada se skriveni kurikul definira, osvijesti i rasvijetli, tada ¢e utjecaj
koji ravnatelj i nastavnici imaju kroz skriveni kurikul biti jasan, usmjeren i odreden
njihovim osvije$tenim odlukama.

Ravnatelj treba sebi i svojim suradnicima osvijestiti postojanje skrivenoga kurikula,
$to taj koncept obuhvaca te vaznost njegova utjecaja na ucenike. Nadalje, treba kod
nastavnika potaknuti razmisljanje na koji nac¢in sam nastavnik, svojom osobnoscu i
djelovanjem, utjece na formiranje ponasanja, stavova i razmisljanja kod u¢enika, a time
i na skriveni kurikul (Alsubaie, 2015) te koliko nastavnik svojim stavovima, normama,
ponasanjem, politickim i vjerskim opredjeljenjem, porijeklom, kulturom i odgojem
kreira skriveni kurikul $kole. Ravnatelj kod sebe treba osvijestiti koliko je, za skriveni
kurikul 8kole, vazan na¢in na koji vodi $kolu, komunicira s dionicima Zivota $kole, utjece
§to Ce se poticati i podrzavati, u §to ¢e se ulagati, §to ¢e se naglasavati i veli¢ati. Treba
voditi ra¢una da se u $koli poti¢u i podrzavaju trajne eti¢ne i humane vrijednosti, a ne
obojene trenuta¢nom politickom situacijom i drustvenim previranjima. U¢eniku treba
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omoguciti da se razvije u samostalnu osobu ravnopravnu starijim narastajima, koja ¢e
svjesno donositi odluke i biti aktivan sudionik drustva, a ne predodreden za odredeno
mjesto u drustvenoj i radnoj hijerarhiji. To je u skladu s Freireovim nastojanjem da
promjena filozofije obrazovanja dovede do drustvene promjene (Skori¢ i Skori¢, 2020).
I na kraju, emancipirani ravnatelj i emancipirani nastavnici, zajedno s ucenicima,
trebaju odrediti kakav skriveni kurikul Zele da postoji u njihovoj $koli i §to mogu
udiniti kako bi postoje¢i skriveni kurikul korigirali prema Zeljenom smjeru, prema
vecoj emancipaciji svih dionika odgoja i obrazovanja u $koli. Zajednicki, ravnatelj i
nastavnici, trebaju razmotriti koji su to utjecaji koji skriveni kurikul trenuta¢no ima
na ucenika te koje poruke, vrijednosti, norme i stavove prenosi (Kimberlee, 2013).
Trebaju definirati sve negativnosti, odrediti nacin i ciljeve njihovih ispravljanja kako
bi utjecaj skrivenoag kurikula bio $to pozitivniji s ciljem oblikovanja uc¢enika kao
ravnopravne, humane i eti¢ne osobe kojoj je omogucen osjecaj sigurnosti, jednakosti
i prihvacenosti te postizanje maksimuma u procesu odgoja i obrazovanja. Drugim
rije¢ima, ravnateljeva uloga gledana kroz prizmu emancipacijske pedagogije usmjerena
je na dekonstrukciju skrivenoga kurikula kako bi umanjio njegov negativan utjecaj.

Perspektiva fenomenologijske pedagogije: dihotomna uloga
ravnatelja

Tredi pristup skrivenom kurikulu zagovaraju interakcionisti koji zauzimaju
mikrosociolosku perspektivu (npr. Atherton, 2021). Oni tvrde kako skriveni kurikul
ne predstavlja jedinstvenu strukturu ve¢ neuskladene i proturjecne poruke, pri ¢emu
je utjecaj skrivenoga kurikula ovisan o individualnoj interpretaciji. Znacajniju ulogu
daju pojedincu, tvrdeéi da ucenik nije pasivan primatelj vrijednosti, ve¢ on pregovara,
prilagodava, odbacuje i ¢esto otklanja socijalizacijske utjecaje. Zanimljiva je tvrdnja
Cornbleth (2002) da vecina ucenika niti u potpunosti prihvaca niti odbacuje razne
obrazovne poruke. Brojni se u¢enici adaptiraju na glumljenje skole, tj. na odrzavanje
privida da prihvacaju obrazovne poruke kako bi ostvarili odredenu korist (dobre
ocjene) a da ne internaliziraju $kolske vrijednosti ili svjetonazore.

Fenomenologijska pedagogija na tome gradi svoje temeljne postavke od 1970-ih
godina pocivajudi na tzv. analizi svijeta Zivota, usmjerenoj na smjernu spoznaju, tj.
»Spoznaju onoga §to uistinu jest, a ne onog §to je znanost uéinila od toga” (Gudjons,
1994, str. 41) oslanjajudi se na interpretaciju svakodnevnih situacija, $to se pronalazi
u radovima autora Werner Loch, Wolfgang Lippitz, Kate Meyer-Drawe.

Od ravnatelja navedeno zahtijeva uvazavanje gledi$ta ucenika, nastavnika i drugih
zaposlenika kako bi ih mogao slijediti, sprijateljiti se s njima, stvoriti povjerenje kako
bi mu naposljetku dozvolili da ih aktivno slusa. IstraZzujudi na taj nac¢in kakav utjecaj
ima skriveni kurikul na pojedince u $kolskom kolektivu, ravnatelj moze zauzeti dvojaku
ulogu i, u sustini, opre¢nu ulogu. Bududi da se ne radi o jednom (jedinstvenom)
paralelnom kurikulu, ve¢ o mnostvu skrivenih kurikula koji utjecu sa svih strana
na svakoga ponaosob, i to na drugaciji nadin, ravnatelj ¢e preuzimati i afirmativnu i
subverzivnu ulogu.
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Ravnateljska uloga analizirana iz ove perspektive ostaje tek jedan od utjecaja kojima
je izlozen ucenik ili zaposlenik, a moc¢ koja je u prethodnim pristupima dodijeljena
ravnatelju kao voditelju na vrhu unutarskolske hijerarhije, ovdje se distribuira u ruke
svakoga pojedinca koji moze svjesno odluciti kojim ¢e porukama skrivenoga kurikula
i u kojoj mjeri dozvoliti da na njega utjecu i mijenju.

Opisano tumacenje uloge ravnatelja ukazuje na sli¢nosti s postavkama simbolickoga
interakcionizma, koji je kronoloski najmlada sociologka teorija (Afri¢, 1988), a naglagava
ulogu simbola u meduljudskim interakcijama i njihovu individualnu interpretaciju
koja uzrokuje akciju. ,Ljudska se akcija konstruira ili izgraduje umjesto da bude
puko oslobadanje” (Mead, prema Afri¢, 1988, str. 4). U suvremenim drustvima koje
obiljezava kompleksnost odnosa, a $kolsko obrazovanje suo¢ava s vrlo dinami¢nim
promjenama, opada utjecaj ravnatelja na ¢itavu organizaciju. Premda je on delegirani
predstavnika drustva u $koli, nije jedini koji utjece na dogadanja u $koli, ve¢ je njegov
utjecaj na simboli¢ku socijalnu interakciju otezan zbog brojnih paralelnih utjecaja
kroz koje prolaze ucenici ili zaposlenici, poput roditeljskoga ili medijskoga utjecaja
na oblikovanje stavova, kao i ponasanja.

Zakljucak

Istrazivanju se pristupilo grade¢i na spoznaji da skriveni kurikul ima veliki utjecaj
na Zivot cijele $kole i svakoga pojedinca u njoj, kroz mehanizam prenosenja u $kolski
Zivot normi, vrijednosti, stavova i odnosa koji vladaju u vanjskom okruzju, koji su
pod utjecajem ustaljenih i tradicionalnih nac¢ina misljenja, nerijetko negativnih i
nepovoljnih. Na njega utjece politicka klima, drustveni dogadaji i kretanja, mediji i
javnost. U njemu nalazimo uvrijeZena pravila ponasanja, na¢ine ophodenja, hijerarhijske
odnose te podrzavanje spolnih, nacionalnih, vjerskih, socijalnih i klasnih nejednakosti.
Je 1i skriveni kurikul pozZeljan ili nepozeljan u obrazovanju, ovisit ¢e o tome kako ga
dozivljavaju i tumace dionici sukonstrukcije $kolskoga kurikula, pri ¢emu je posebno
istaknuta uloga ravnatelja kao pedagoskoga vode.

Ostvaren je cilj analize uloge $kolskoga ravnatelja iz razli¢itih pedagogijskih perspektiva
primjenjujuci duhovno-znanstvenu teoriju, emancipacijsku teoriju te fenomenolosku
teoriju. Svaka od navedenih teorija pruza moguénost za sagledavanje i analizu uloge
ravnatelja iz specifi¢ne perspektive. To¢nije, rezultati analize pokazali su da je uloga
ravnatelja iz duhovno-znanstvene perspektive odredena doprinosom konstrukciji
skrivenoga kurikula koji ¢e podupirati vrijednosti koje promovira i sluzbeni kurikul
$kole. Ravnatelj afirmira proklamirane vrijednosti ne propitujuci njihovu odgojnu
dobrobit.

Uz kriti¢ki odmak koji zagovara emancipacijska pedagogija, ravnatelj propituje
vrijednosti koje su dijelom skrivenoga kurikula, analizira i osvje$¢uje njihovo nali¢je
te ulaze aktivne napore kako bi ih mijenjao djelujui subverzivno prema porukama
egzistirajucega skrivenog kurikula.

Treca teorija predlaze mikroperspektivu odbacujuéi tradicionalno shvacanje o
jedinstvenom skrivenom kurikulu isti¢u¢i supostojanje brojnih skrivenih kurikula
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¢iji utjecaj na dionike odgojno-obrazovnoga sustava nije jednoznac¢an. U takvim
okolnostima, ravnatelj ¢e prema odredenom skrivenom kurikulu preuzeti afirmativnu, a
prema drugom skrivenom kurikulu subverzivnu ulogu. Ipak, iz ove perspektive, u¢inak
pojedinoga skrivenog kurikula ovisit ¢e o svakom dioniku i njegovu individualnom
tumacenju vrijednosnih iskaza, a ne dominantno o ravnatelju kao nositelju najvise
mod¢i u unutarskolskoj hijerarhiji.

Naposljetku, moze se re¢i kako skriveni kurikul svakako pomaze opisati slojevitost
uloge koju ravnatelj zauzima u $koli. Navedeno svjedoci o kompleksnosti uloge koju
ravnatelj moze imati u slucaju skrivenoga kurikula u $koli, ovisno o gledistu koje
zauzima te koliko je spreman uloZiti napora u (de)konstrukciju skrivenoga kurikula,
ili pak skrivenih kurikula. Uloga za koju se ravnatelj svjesno ili nesvjesno odluci,
odredit ¢e ucenicko iskustvo obrazovanja, odnose izmedu zaposlenika, ali i njegovo
profesionalno iskustvo rada na poziciji ravnatelja §kole. Odgoj i obrazovanje su
preslozeni pojmovi da bi ih se moglo svesti samo na upravljanje ravnatelja, propisani
tijek i namjerno djelovanje nastavnika. Cesto upravo neplanski aspekt obrazovanja
najvise odgaja ucenike. Nuzno je, stoga, ravnateljevo nastojanje da osvijesti elemente
skrivenoga kurikula kako bi se svojim djelovanjem suprotstavio njihovom utjecaju
(ako ih procijeni odgojno nepozeljnima) ili kako bi ih svojim djelovanjem jo$ vise
potaknuo (ako ih procijeni odgojno pozeljnima).

Istrazivanje primarno doprinosi teorijskoj znanstvenoj spoznaji o skrivenom kurikulu
i ulozi ravnatelja u njegovoj konstrukeiji ili dekonstrukeiji. Opisani rezultati dobiveni
su analizom pojedinoga odabranog pristupa pa bi daljnja istrazivanja trebala biti
usmjerena na njihovu empirijsku provjeru, a koja ¢e polaziti iz dodatne pedagogijske
teorije: kriticko-racionalisticke teorije, ¢ije specifi¢nosti nisu bile predmetom ovoga
istrazivanja. Naime, ta perspektiva polazi od teorije, ali ne stvara teorije. To¢nije, polazi
od bihevioristicke teorije ¢iji je predmet vidljivo ponasanje, dok su specifi¢ni individualni
¢imbenici (npr. kognitivni i emocionalni procesi koji su u pozadini promatranoga i
modificiranoga pona$anja), kao i drustveni ¢imbenici koji mogu oblikovati opisanu
situaciju, smatrani parazitarnim varijablama.
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